SAER Handbook

Purpose
In alignment with the Western Australian Department of Education’s Students at Educational Risk Policy and Procedures, at Yokine PS,

we implement consistent, targeted, and timely processes. We work collaboratively with parents, caregivers, and external agencies to
support every student in reaching their full potential. Yokine Primary School is committed to identifying and supporting students who are
at risk of not achieving their potential. We respond to the diverse needs of all students to ensure they can engage meaningfully with the
content and standards defined in the Western Australian Curriculum.

Guiding Principles
At Yokine Primary School, we are guided by the following beliefs:

Early Identification and Inclusive Support
We believe all children can learn. Early identification of students at educational risk, combined with inclusive practices and targeted
support, ensures every student can thrive.

Collaborative and Evidence-Based Intervention
Supporting SAER students is a shared responsibility. We work in partnership with families, caregivers, and external agencies, using
evidence-based strategies to improve outcomes and engagement.

Reflective Practice and Lifelong Learning
We continuously evaluate our impact, value diversity, and prepare students to become confident, independent learners who are
empowered to succeed both at school and beyond.

Definitions
SAER is the acronym for ‘Students at Educational Risk'. It refers to students whose academic, social and/or emotional attributes are a
barrier to engagement with the Western Australian Curriculum.

Risk Factors are those that may impact a student’s ability to achieve their potential. These include but are not limited to:
+ Irregular school attendance
«  Social/lemotional issues
+  Medical conditions
+  Diagnosed or Imputed Disability
+  Environmental factors (school, family, community), including matters of Child Protection and Family Support
+ English as an Additional Language or Dialect (EAL/D)

Differentiation is the way in which schools tailor education to enable every student to achieve the highest standard possible. The
rationale for differentiation is to raise standards by focussing the teaching and learning program on the aptitudes, interests and
required level of students.

Documented plan is the umbrella term describing a range of ways of catering for the identified education needs of an individual
student and/or a small group of students with similar education needs. Documented plans may take a variety of forms including
Individual Education Plans (IEP), Individual Behaviour Plans, Individual Accommodation Plans (IAP), Individual Attendance Plans, or
Risk Management Plans (RMP).

SEN is the acronym for ‘Special Educational Needs'.
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Disability Resourcing System (DSR): Individual Disability Allocation (IDA)
Students diagnosed with disorders or disabilities that fall under the following categories may be eligible for funding paid to the school
to support them within the classroom.

Autism Spectrum Disorder (including children waitlisted for assessment)
Deaf and Hard of Hearing

Global Developmental Delay

Intellectual Disability

Physical Disability

Severe Medical Health Condition

Severe Mental Disorder

Vision Impairment

To secure an IDA for a student, the Student Services Deputy Principal will submit the child’s report and/or relevant documentation to
DRS. A funding level will then be given for that child and a correlating amount of funding given to the school. This money will then be
utilised to support the child within the school. Funding may be used to employ a Special Needs Education Assistant, provide release
time for teachers to support planning, or to upskill staff with professional learning relevant to the student’s needs. IDA funding, and
how it is utilised, is managed by the school on a case-by-case basis.

School staff are not mental health professionals and should not be drawn into trying to make diagnoses or taking action to address
mental health problems that their educational training does not equip them to take.

Nationally Consistent Collection of Data on School Students with Disability (NCCD)

In Semester 1 of the school year, teachers will be asked to identify students in their class that they make adjustments for in the
classroom and consider an NCCD level of adjustment. This information helps inform the level of funding the school receives. Levels
will be reviewed termly throughout the year, with levels allocated, and data submitted, in Semester 2.

National data is collected annually to identify the number of school students with disabilities and the level of educational adjustment
provided for them. Decision making about the level of adjustment should be based on evidence, including any learning support plans
or documentation indicating teaching and learning adjustments.

The NCCD utilises 4 levels of adjustment:

*  Quality Differentiated Teaching Practice (QDTP): The student receives minor adjustments reasonably expected as part
of quality teaching/school practice.

«  Supplementary: The student receives adjustments supplementary to the strategies and resources already available for
all students within the school for activities at specific times throughout the week.

+  Substantial: The student has substantial support needs, requires considerable adult assistance and receives essential
adjustments to the usual educational program at most times, on most days.

«  Extensive: The student has very high support needs and is always provided with extensive targeted measures and
sustained levels of intensive support.

Since 2018, Commonwealth funding for disabilities has been informed by the NCCD and based on a per student amount for the top 3
levels of adjustment.

Planning and Case Management for Students at Educational Risk

Principals, teachers and allied professional staff in schools have always understood the contribution they can make to the wellbeing of
their students. They seek to make students resilient, to believe in their own ability to tackle problems, to access help when it is
needed, to have a strong sense of self within both the school and broader community, and to be able to contribute their strengths and
feel valued for that contribution.

Staff at Yokine Primary School will implement plans, processes and strategies that enable the delivery of a curriculum that maximises
opportunities for all students. Classroom-based planning will include curriculum differentiation to cater for a range of abilities and
learning styles.

We encourage parent involvement when developing individual plans for students. Students with complex needs require a collaborative
approach to ensure they reach their full potential.

Student Wellbeing and Care: Future Directions outlines the Department of Education’s stance on how school staff can effectively
support students' mental health and wellbeing. Over time, the expectations around the role of schools in this area have become
increasingly unclear. Asking educators to take on mental health interventions alongside their teaching duties not only places an
unsustainable burden on staff but also requires actions beyond their professional training. To ensure the best outcomes for students,
families, and school communities, it is essential to clearly define the responsibilities of schools in supporting the mental health and
wellbeing of children and young people.



Referring Students to External Agencies

At YPS, when we identify that a student may require intervention from an external provider, we refer them to Child Development
Services (CDS) through the public system. Through CDS, children may be able to access a paediatrician, psychologist, occupational
therapist or speech therapist. Unfortunately, the waitlist to access these services is extremely long and the older the student is, the
longer the wait. It is vital we refer to CDS as early as possible. To refer to CDS, it is essential to first discuss the student’s needs with
a parent/caregiver and gain their permission to submit the referral. Parents/caregivers may choose to access external providers
privately; however, this will come at a cost. If a student is younger than 6 with developmental delay or younger than 9 with disability,
they may be eligible for NDIS funding.

External Therapists on School Site
With the introduction of the NDIS, schools have experienced an increase in the number of therapists seeking permission to work with
students on school sites. YPS recognises the important contribution therapy services make to the lives of people with a disability or
imputed disability, supporting them to reach their potential. YPS is committed to working in collaboration with external agencies to
support students to meet educational outcomes and enhance curriculum access. Parents can request the delivery of services on a
school site, during school hours by following the steps outlined below.

1. Make arequest

2. Discuss the request

3. Develop a service schedule

4. Review progress

Referring to a Language Development Centre (LDC) OR Intensive English Centre (IEC)
Language Development Centres operate from Kindergarten to Year 2 with a focus on the development of a child’s oral language and
comprehension skills.

To be eligible to attend a child:
«  Must have a significant primary language disorder in one or more language areas.
«  Needs to demonstrate evidence of learning potential within the average or above average range.
*  Needs to demonstrate sound adaptive behaviour skills, substantiated by observed descriptive evidence of the child’s
behaviour in his/her current education placement or in his/her home.

We work in partnership with Nollamara, Dianela and Highgate Primary School who have an Intensive English Centre on site that
provide a spemahst English language program:
To eligible students who have newly arrived in Western Australia

*  Delivered over 12 months
Delivered over 24 months for eligible humanitarian entrants
Aligned to the Western Australian Curriculum
Guided by the EAL/D Progress Map
That supports class structures of 12 to 16 students

Students may also be eligible to attend and IEC if they:
« Were born in Australia
+ Arrived any time before the commencement of the Year 1 or Pre-primary humanitarian IEC program.

If you believe a student would be a suitable candidate for an LDC or IEC, please discuss the referral process with the Student
Services Deputy. Please note, there are strict timelines in place for LDC referrals, so it is important to discuss this as early as
possible.

Documented Plans
Teachers meet the needs of most students through effective teaching practices and positive teacher/student relationships. They are
routinely planning for and addressing individual student needs in a whole range of ways.

In the normal course of their work, teachers have individual discussions with students about their schoolwork and their behaviour; they
adjust their classroom practice to meet the needs of individual students; they have meetings with parents to resolve issues; they have
discussions with their colleagues to share understandings; and they liaise with other professionals outside the school who are
involved with the student and their family.

The Department of Education WA has set out guidelines informing teachers of Documented Plan requirements. These requirements
are also outlined in the table below:



Plan is required for a student who:

Plan NOT Required but teachers may wish to write an Individual
Accommodation Plan (IAP)

is identified as requiring substantial or extensive
adjustments through the NCCD

Students identified as requiring ‘Quality Differentiated Teaching
Practice’ or ‘Supplementary Adjustments’ through the NCCD

is receiving an Individual Disability Allocation

Students not currently approved for school/education funding

is in the care of the CEO of the Department of
Communities
Where there are no current concerns, the Documented Education

Plan for Children in Care Coversheet should be completed and
emailed to CPFS.

has persistent absences

Non-extreme cases of students with persistent absence

has complex and challenging behaviour support needs

Students with behavioural difficulties which do not require
support/intervention from outside agencies

has chronic, long term or significant health care
conditions
A separate Health Care Plan must be completed for all students

who require medication to be administered on site, as part of the
enrolment process.

presents a risk of harm to themselves or others

Adjustments to enable students to access the curriculum are part of
teachers’ regular programming for differentiating the curriculum.
Additional and timely feedback and targeted in class support should be
provided when a student’s progress and/or achievement are
consistently below expected standard for their year level.

Gifted and talented students should be accommodated through
differentiated adjustments that meet their needs. This is consistent with
the emphasis on differentiation in the AITSL Professional Standards for
Teachers.

Teachers MAY choose to develop Group Education Plans (GEP) for
selected students in cases where similar needs have been identified.

Where there is a serious risk of harm to a student or others (including suicidal behaviour or ideation) immediate action must be taken.
Trained staff, including Gate Keeper-trained personnel, are available on site to manage these concerns.

While there must be a documented plan for students who fall into the above categories, determining which students fall into these

categories is often a judgement made at the school level.

Process for Documented Plans

A documented plan should contain the minimum documentation required to enable those managing or teaching the student to
understand the issues involved in meeting the student’s needs, and to enable effective coordination of the actions of all parties
involved. It should be practical and readily understandable to all school staff and the child’s parents/carers.

A documented plan should contain a summary of the students:

+ strengths
* needs
+ challenges

[t should articulate:

+ the outcomes the plan is designed to achieve

+ the priorities to be addressed
+ the actions that will be undertaken

+ any health and safety issues that should be considered

+ who is responsible for those actions
+ when the actions are to be completed
+ when the plan is to be reviewed

+ the role/position in the school that is the plan owner and point of contact.

A student's plan will vary depending on the nature and extent of their support needs.



https://ikon.education.wa.edu.au/-/complete-nationally-consistent-collection-of-data-on-school-students-with-disability
https://ikon.education.wa.edu.au/-/apply-for-the-individual-disability-allocation-for-students-with-a-disability
https://ikon.education.wa.edu.au/-/support-education-planning-for-children-in-care/?section=mlxz
https://ikon.education.wa.edu.au/-/support-education-planning-for-children-in-care/?section=mlxz
https://ikon.education.wa.edu.au/-/manage-student-health-care-needs
https://ikon.education.wa.edu.au/-/manage-student-health-care-needs

Challenge Club
At Yokine Primary School, our Challenge Club provides enriched learning opportunities for students who show advanced academic

potential and strong learning dispositions, such as curiosity, persistence, and creativity. We identify participants by analysing whole-
school assessment data and gathering teacher insights to ensure students who thrive on challenge and independent thinking are
supported to extend their learning in meaningful and engaging ways.

Monitoring and Reporting

«  Student progress will be monitored in the classroom through diagnostic, formative and summative assessments as part
of the Assessment Schedule.

«  Formal reporting will take place twice per year as per Department of Education Reporting to Parents Policy.

+  Where a student is working below their year level curriculum, parents will be informed of this by the teacher at a parent
meeting.

+ A SEN Report may be provided for students who require a substantial or extensive level of adjustment as described on
the Nationally Consistent Collection of Data website. Parents will be informed if their child is to receive a SEN report.

+ |dentified students who attract a Disability Resource Allocation may also require SEN report.

*  An EAL/D report will be provided for eligible students with a stage number of 1 or 2.

Student Services Team
Yokine Primary School provides a Student Services Team to support staff in the identification and support of SAER students.

The Student Services Team is comprised of:
«  Deputy Principal
+  School Psychologist
¢« School Chaplain
¢« School Speech Pathologist
«  Community Health Nurse

Referral to the Student Services Team

Referrals to the Student Services Team may be made at any point during the term by class teachers for learning, behaviour or mental
health concerns. A formal referral to the school psychologist, Chaplain, Speech Pathologist and School nurse will go to the Student
Services Deputy Principal. The referral will be discussed with the team and prioritised accordingly. Case conferences are required
before any direct assessment and or/intervention can be completed by the School Psychologist. The Student Services Team will
consider current plans and concerns, working in consultation with the class teacher to develop an action plan for the student.

This can include:
+  Creation/Adjustments to IEP or Documented Plan
+  Referral to external agencies
+  Extension or remediation opportunities
+  School of Special Education Needs (SSEN Involvement

Handover/Transition

As part of a consistent approach towards meeting the learning and personal needs of all students, all Documented Plans will be kept
in the student’s individual file, which will be passed onto future teachers. In Term 4, teachers will complete a thorough transition profile
for next years’ teaching staff, in consultation with parents and external providers.

DET WA Appendices:
Department of Education WA website: Department of Education WA - Department of Education
NCCD; Selecting the Level of Adjustment: Home - Nationally Consistent Collection of Data
Attendance Attendance - Department of Education
Early Years Learning Framework
Alice Springs (Mparntwe) Education Declaration
Student diversity in schools Student diversity | V9 Australian Curriculum
External providers in schools: Service providers in schools - Department of Education
Student wellbeing and care: Student+Wellbeing+and+Care+Future+Directions+Final (2).PDF
School Based Appendices:

*  SAER process flow Chart (below)

«  SAER Request Forms

«  Parent Meeting template

*  Request for Outside Agency Support

+  Student transition profiles



https://www.education.wa.edu.au/
https://www.nccd.edu.au/
https://www.education.wa.edu.au/attendance
https://www.education.gov.au/early-childhood/national-quality-framework/approved-learning-frameworks
https://www.education.gov.au/alice-springs-mparntwe-education-declaration
https://www.australiancurriculum.edu.au/student-diversity
https://www.education.wa.edu.au/service-providers-in-schools
file://///e5493s01sv001.blue.schools.internal/fsE5493S01-StaffFolders$/e4008094/Downloads/Student+Wellbeing+and+Care+Future+Directions+Final%20(2).PDF

STUDENT AT EDUCATIONAL RISK (SAER) PROCESS

Concerns Identified by teacher or parent
e Teacher or parent communicates regarding concerns
O Learning O Behaviour O Mental Health and Well-being O Attendance
Teacher refers to previous Documented Plan/s (IEP/IBMP/IAP) and Student Profile
Teacher begins to make observations, gather data and work samples to clarify areas of strength and need
Teacher and parent implement appropriate strategies/intervention and monitor progress (e.g. Minilit/Macqlit, Challenge Club, tutoring)
Appropriate records and documentation are kept by the teacher

l Further assistance required l
Consultation

e Teacher consults with teaching colleagues, learning area specialty for support, recommendations, and feedback

e Review student’s file for previous intervention, assessment, reports

¢ Ongoing communication between teacher and parent/caregivers- meeting notes emailed to parent then scanned and saved in student
folder (757)

e Documented Plan strategies are implemented for a reasonable period and progress is documented (documents sent to parent,
teacher parent and Deputy sign review plan then saved in student folder)

e Appropriate records and documentation are kept by the teacher and school

1 Further assistance required 1

Discuss concerns with SAER Deputy Need Support?
Reflection
e Monitor and review the student’s progress in relation to the goals identified on
the documented plans Support can be requested for the teacher

e Update the SAER documents:
o Student Profile
o Consultation Request
e Collate documented plans

SAER Deputy

Speech Pathologist

School Chaplain

Request for Assistance (SSEN)
Child Development Services

1 Further assistance required 1

Consultation/Referral to the School Psychologist

o Case referred to the School Psychologist by the SAER Deputy with the Student Profile, including checklist of the student’s current
baseline data, with the collated documented plans

e School Psychologist decides appropriate involvement
School Psychologist assists with planning and implementation strategies, referrals to outside agencies, and/or ongoing family support
(where appropriate)

Formal Case Conference

o SAER Deputy arranges case conference with parent, relevant school-
based staff, School Psychologist and involve other agencies- if
required

e SAER Deputy to save and share Case Conference notes
¢ Actions/goals developed during the case conference

School Psychologist Process
Informed consent
Release of information
Developmental history
Teacher consultation/intervention
Case formulation
Observation-various settings
Consultation with external providers
Consultation with Lead School Psychologist
Peer consultation
Tool choice-if deemed appropriate
Report/referral




